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Abstract  

Every year across this nation, hundreds of thousands of children enter kindergarten as 
“English Language Learners”—children whose home language is not English and who lack 
the English language skills to participate in and access a curriculum taught in a language 
they do not comprehend. These students carry on their young shoulders the task of gaining the 
competence and the skills required for full participation in an English-speaking world. Yet, 
none suspects that some of these children are embarking on a long term journey to master 
academic content they cannot access, and even when able to access, would not have received 
it qualitatively because of the language of education, and that many will end up years later in 
secondary school, still not proficient in English. What can and must be done to prevent the 
continuing creation of Long Term English Language Learners? Who are these students? Do 
they have access to the language? What is the quality?And what are the best practices or new 
horizon for meeting their needs? This paper provides information and guidance for educators 
who are seeking answers to these questions, and who are committed to ensuring educational 
access and quality for English Language Learners. 

 
 

The core objectives of the Nigerian education policy is the universalization of access and 
quality in the delivery of basic education. The Federal Government of Nigeria in the National Policy 
on Education (2013:10), spelt out the aims of Language Education, the medium for which the 
foundation for formal schooling is laid. It states clearly that government appreciates the importance of 
language as a means of promoting social interaction and national cohesion; and preserving cultures. 
Therefore, every child shall learn the language of the immediate environment, any of Hausa, Igbo and 
Yoruba. They are to learn English, French, and Arabic as official languages. Why then are children’s 
learning levels in many countries so far below expectations? Why do so many children fail to 
complete school, despite efforts to improve the quality of education? Could there be something 
missing from understanding what it will take to deliver on Education for All, and the Millennium 
Development Goals? A range of experts argue that how language is used in schools for delivering the 
curriculum is an important factor in whether or not children succeed in education. In recent years 
much greater and clearer evidence on school language role in education has emerged, from a larger 
range of contexts. This paper posits that the effective tool for the appropriate achievement of quality 
education is through effective language education. 

Language reflects the culture of one’s community as well as an individual’s ethnic identity. 
The language(s) one learns and speaks often create a sense of personal identity and group attachment. 
Yet, language can serve as a double-edged sword: while it strengthens an ethnic group’s sense of 
belonging and social ties, it can also turn into a basis for their marginalization. The fastest growing 
diverse populations in schools today are English Language Learners (ELLS) from diverse cultures and 
socio-economic backgrounds. By 2030, English Language Learners (ELLS) will account for 
approximately 40% of the entire school-age population in Nigeria (Bisong, 1995).Language is the 
channel through which people’s cultures are transmitted. Only by ensuring its use and development at 
all levels can the tragedy of the disappearance of languages, which ultimately means the 
impoverishment of humanity, be prevented.Many people know what it is like to struggle in school. 
Others know what it is like to be forced to drop out. For many children, this deep frustration and 
disappointment is not caused by physical or monetary barriers, but by the decision to teach in a 
language which they do not understand. Education experts and practitioners around the world have 
been arguing for some time that how language is used in schools is an important factor in whether or 
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not children succeed in education. A key question is: how close the language used for teaching is to 
the languages that children grow up with in daily life? 

Since 2005, much greater and clearer evidence on school language’s role in education 
emerged, from a larger range of contexts. This evidence shows that in many contexts the relationship 
between a child’s home language and the language of school should be placed at the centre of an 
understanding of quality inclusive education, alongside other key factors such as learner centred and 
flexible teaching approaches, participatory school management and safe, protective learning 
environments (World Bank 2005).The interest in this paper is to consider the access these Long Term 
English Language Learners have in language education and the quality of such language education. 

Accessing education and attaining a qualitative outcome in it demands the use of language 
because educational programmes and policies will be seriously jeopardized, if language use is an 
obstacle. This is why Ansre in Essien (2009) says, “Therefore, any factors which restrict sections of 
the state population from active participation as well as those which deprive sections of it from 
fullenjoyment of the benefit should be eliminated”.Language can be a setback to access and quality of 
education received if all sections and strata of the society could not have equal access to the language 
in which education is given and with that, there cannot be any attainment of a quality education in 
Nigeria. 
 
The Concept of Language Education 

Language education is the process of training and developing the linguistic abilities of an 
individual in either first or second language for adequate survival of such individual in a given society 
or nation. Language education is a complex process tailored towards the learning of human language 
for the purpose of communication. The language so learned could be a mother tongue or first 
language and second language. With this, one can equally say that language education is a means 
through which an individual can have a solid control of the various forms of a particular language 
usage. 

Suleiman (2001), is of the view that language education could be taken to mean either of the 
two things: language taught or learnt in educational system as a school subject. These are referred to 
as language in education or language used as a medium of instruction in an educational system. 
Talking about education without considering languagewhich is a tool will be a futile exercise. Afolabi 
(2007:58) and Ivowi (2010n.pag.) opined that education is imparted through the medium of language 
whether such education is formal, informal or non-formal. In formal education system, school 
subjects are coded via the means of language. No wonder, Akindele and Adegbite quoted in 
Afolabi(2007:3) declared that teachers teach through language and pupils learn through it. That is to 
say language does not serve as a medium of instruction in the school system alone but also exists as a 
subject. How important then language education is, to having access and attaining a quality in 
education in Nigeria.Language education is the process of learning a language as well as the teaching 
process of said language. The term language education more commonly refers to learning a second 
language or additional language beyond one’s native language. The use or learning of an additional 
language adds more values to society and expands the educational system. It is certain that no 
meaningful education can be achieved without proper language of education. The objectives, dreams, 
and aspirations of any nation can only be expressed and achieved through careful and adequate 
presentation in simple and understandable language. According to Abodunrin (2016), ‘language 
education gives room for bilingual education’. 
 
National Policy on Language Education 

The language of instruction in educational institutions in multilingual societies has always 
been a matter of concern to educators and educational planners. The African situation is aptly 
captured by Ouadraogo (2000:18), when he asserts that “education and language issues are very 
complex in Africa because of the multi-ethnic and multi-lingual situations”. Nigeria is highly multi-
lingual and multi-ethnic, with over 500 indigenous languages spoken within her borders, says Blench 
(2000:5). The policy on language education in Nigeria dates back to the colonial era when the Phelps-
Stocks Commission of 1922 emphasized the importance of indigenous languages in the school 
system. The British advisory committee on native education in tropical African recommended in 
1927, that the native languages should serve as medium of instruction in the lower years of primary 
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education. Nevertheless, the situation today has seen the battle with which language to use because of 
negligence to effective implementation of the policy. However, in a second language (L2) situation, 
like the case of English language in Nigeria, they simply became words that are learnt but not 
absorbed.  

Musa (2007:16) reiterates that psychologically, the proper development of the child is bound 
with the uninterrupted use of the language in which he has acquired this first experiences in life, the 
one in which he dreams and thinks and in which he can effortlessly express his feelings and emotions. 
To ignore this familiar language and begin to teach him a foreign and unfamiliar language and as soon 
as he comes to school, is like taking the child away from his home and putting him among strangers. 
It is even on this ground that Long Term English Language Learners emerged because of been made 
to learn through a language they hardly know.The issue now is, with English taking an important 
place in the language education in Nigeria, the need to have quality in the learning process cannot be 
ignored. 
 
 English Language Pedagogy in Language Education: Access to Quality in Nigeria  

Nothing seems to have changed, significantly, in the pedagogy of the English language in 
Nigeria. According to Owolabiin Babatunde (2016 :138), ‘English language pedagogy and teaching 
still resolves around the same thing, done the same way, and worse still by the same teachers’. These 
teachers, in most cases, ‘…may have their own weaknesses in terms of lack of competence, 
experience and dedication to duty’ (Akindele and Adegbite, 1999:141). In fact, Bakare (2009), cited 
by Adegbite (2011) observes the low quality of teachers facilitating learning in Nigerian schools. In 
respect to this, new horizons in the methodologies used in language education today need to be 
considered, particularly in the area of English language. Accordingly, instruction/ language of 
instruction and mother tongue- based education as proposed by the UN Charter are necessary 
programmes as regards realising what language of instruction will foster qualitative language 
education. That is why this paper dwells on the new area of Long Term English Language Learners 
(LTELs), which results from language education problem. Strategies and programmes as well as 
principles to change the pedagogy of language instruction, especially for the LTELs will be 
mentioned, and if considered, will go a long way to reduce the problems facing school-age children in 
Nigerian schools, particularly in relation to English language education.  
 
Universal Appeal and Programmes towards Language Education Access 
Around the globe, especially for the United Nations, efforts have been made to make education 
accessible to all. Many programmes and appeals have been made, all with the aim of achieving a 
somewhat success in helping school-age children learn, and, in a language they understand. Here are 
some of the different programmes which are of interest to discussing language education, especially in 
the area of English language. 
 
Basic education 
 The range of educational activities taking place in various settings that aim to meet basic learning 
needs. According to the International Standard Classification of Education (ISCED), basic education 
comprises primary education (first stage of basic education) and lower secondary education (second 
stage). In developing countries in particular, Basic Education often also includes pre-primary 
education and/or adult literacy programmes. 
 
Instruction/language of instruction 
This means the main language used to conduct most or all teaching and learning activities in 
education. This may be determined by an official policy, or it may be the language chosen by 
educators in response to perceived demand.In Nigeria for instance, we have Arabic, English, French, 
Hausa, Igbo and Yoruba, according to NPE (2013). 
 
Mother tongue 
 This is the main language used constantly from birth to interact and communicate with a child by 
their carers, family, friends and community. (If more than one language is constantly used in this way 
throughout childhood, a child can be considered bilingual.) 

New Horizon in English Language Education for Long Term English Language Learners: From Access 
To Quality 
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Mother tongue based education 

Mother tongue based education is an education which is based on and begins with teaching in 
the language used by the child at home since birth. Mother tongue based multilingual education is 
learner-centred, is an active basic education which starts in the mother tongue and gradually 
introduces one or more other languages in a structured manner, and is linked to children’s existing 
understanding in their first or mother tongue. Teaching predominantly in the mother tongue for at 
least six years, alongside the development of other languages, is required for this approach to deliver 
high quality learning outcomes. One concern is that, because parents want their children to learn 
English, instruction must be provided in English. Studies have shown negative attitudes toward 
mother tongue instruction among even student teachers in Nigeria (Ejieh 2004). 
There is ongoing debate about the best terms to describe education which is based in the language 
most familiar to the learner, and which aims to ensure strong competency in other languages also. For 
the purposes of this paper, terms which are likely to be most widely understood have been used, 
recognising that there may be slightly differing interpretations of some terms, but the focus been on 
Long Term English Learners. 
 
Who Are Long Term English Language Learners? 

Long Term English Language Learners” are students who have been enrolled in Nigerian 
schools for six years or more, are stalled in progressing towards English proficiency without having 
yet reached a threshold of adequate English skills, and are struggling academically. Normally, a child 
who enters school with little or no English makes steady progress and is able to attain English 
proficiency within five to seven years. Long Term English Language Learners, however, read and 
write below grade level and, as they enter and move through secondary schools, they struggle to 
progress towards English proficiency and exhibit complex academic and linguistics characteristics. 
  
How Does an English Language Learner Become Long Term? 

The access, quantity, quality, and consistency of programmes formulated and instruction 
English Language Learners receive can move them towards English proficiency and content mastery 
or relegate them to long term status. As a result of poor structure of educational programmes and 
failure to implement some of the core policy on language education, English Language Learners enter 
school lacking the English proficiency needed to fully access the core curriculum. They have to learn 
English and at the same time master core content taught in a language they do not understand. The 
programmes, support, curriculum, and instruction they receive can move them towards English 
proficiency and provide access to core content while they are learning English, or it can relegate them 
to struggling without support because of not having been given the quality of language education 
necessary to overcome the challenges of meeting a new language in school. Maxwell, Gandara, 
Bernadez(2007:12) are of the opinion that: “the strength of educator training and approach to 
language development - and   the consistency and coherence of the programme a student receives 
across grade levels greatly impacts students’ long term academic outcomes”. The large number of 
Long Term English Language Learners in secondary schools is testimony to the fact that something 
has gone wrong along the way. 
 
Problems Facing Long Term English Language Learners  
Long Term English Language Learners have distinct language needs. These needs or problems are the 
factors that continue to hamper their progress towards English proficiency. Amongst them are: 
 
- LTELs function socially in both English and their home language. However, their language is 
imprecise and inadequate for deeper expression and communication, and they lack the vocabulary, 
syntax, and grammar of native speakers in English language. Despite the fact that English tends to be 
the language of preference for these students, the majority are “stuck” at intermediate levels of 
English oral proficiency or below. 
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- LTELs lack oral and literacy skills needed for academic success. They struggle reading 
textbooks, have difficulty understanding vocabulary and are challenged by long, written passages. 
They lack understanding of academic genres and they display weak English syntax, grammar, and 
vocabulary. 
 
- Observant educators (teachers who pay strict attention even to slightest situations in the 
classroom) often notice that LTELs have significant deficits in writing, which LTELs approach as 
written-down oral language. Because they perform below grade level in reading and writing, and lack 
academic vocabulary, they struggle in all content areas that require literacy. 
- Despite coming from homes in which a language other than English is spoken, many LTELs 
use their home language only in limited ways. Fossilized features of the home language are 
superimposed on English vocabulary in what is commonly referred to as “Naijaenglish”. While these 
dialects may be expressive and functional in many social situations, they do not constitute a strong 
foundation for the language demands of academic work in Standard English and so the problem of 
attaining quality in English language education.They are faced with problems of meeting up with the 
standard of oral and writing expressions in English language. 
- Few administrators and educators have had training or guidance in understanding what 
constitutes a strong EnglishLanguage Learner programme or the critical components of any particular 
model that impacts student success, so consistency in ELL programmes across grade levels is rare. 
Coherence and consistency in programme matters, as do strong, faithful implementation of research-
based models. 
Each move in and out of a programme results in gaps in language development and access to 
academic content. To solve this problems, new horizons have been provided. 
 
New Horizons in English Language Education: Seven Basic Principles for Meeting the Needs of 
Long Term English Language Learners 
Seven basic principles lie at the heart of successfully educating primary and secondary school Long 
Term English Language Learners. Educational administrators/planners, policy makers and educators 
have the herculean task of seeing that these principles are worked on. 
1. Urgency. Focus urgently on accelerating LTEL progress towards attaining English proficiency and 
closing academic gaps. 
2. Distinct needs. Recognize that the needs of LTELs are distinct and cannot adequately be addressed 
within a “struggling reader” paradigm or a generic “English Language Learner” approach, but require 
an explicit LTEL approach. 
3. Language, literacy, and academics. Provide LTELs with language development, literacy 
development, and a programme that addresses the academic gaps they have accrued.  
4. Home language. Affirm the crucial role of home language in a student’s life and learning, and 
provide home language development whenever possible. This is where the National Policy on 
Education (2004) comes in and the United Nations mother tongue becomes vital.  
5. Three R’s: rigor, relevance, and relationships. Provide LTELs with rigorous and relevant 
curriculum and relationships with supportive adults, that is, teachers who are experienced, competent 
and dedicated to duty (along with the supports to succeed). 
6. Integration. End the ESL ghetto, cease the sink-or-swim approach, and provide maximum 
integration without sacrificing access to LTEL supports. Here, the idea of seeing English as a second 
language should be sponged, because English has become a vital language in Nigeria. It should rather 
be effectively integrated in language education as stated in National Policy on Education. 
7. Active engagement. Invite, support, and insist that LTELs become active participants in their own 
education. Measures should be taken to ensure that LTELs are actively engaged each school days. 
Where they race concerns, such should be looked into. 
 Apart from the above “meeting the need of LTELs”, there are other components of school 
programmes that can help in access and quality in English language education.Eight Components of 
Successful School Programmes Placement in specific courses and the overall academic programme a 
student receives powerfully shapes the likelihood of his or her academic success. The most effective 
secondary school programmes for LTELs, who have struggled through primary school education, 
incorporate the previous seven basic principles and the following eight key components: 

New Horizon in English Language Education for Long Term English Language Learners: From Access 
To Quality 



6 

 

 

Knowledge Review Volume 37 No 1, July, 2018: ISSN 1595-2126 

1. Specialized English Language Development course designed for LTELs (separate from other 
English Language Learners), emphasizing writing, academic vocabulary, active engagement, 
and oral language. Teachers should be re-trained in being passive in the class and the allowing 
the LTELs to be more active 
Provide LTELs with an Academic Language Development (ALD) course that focuses on powerful 
oral language development, explicit literacy development, instruction in the academic uses of English, 
high-quality writing, extensive reading of relevant texts, a focus on active student engagement, 
accountable participation,an emphasis on academic language and complex vocabulary. Here, the 
curriculum has to be changed to make students actively engage in oral language development. 
Concurrently enrol LTELs in a grade-level English class (taught by the same educator as the ALD 
course) where they are mixed heterogeneously with strong and competent English speakers. Structure 
the course around a set of consistent routines, and engage students in setting goals and developing 
study skills. These classes are based on English Language proficiency standards and are aligned with 
grade level Language Arts standards to scaffold the language demands and language development 
needed for LTELs’ success. 
 
2. Clustered placement in heterogeneous and rigorous grade level content classes (including 
advanced or higher level students within the school), mixed with English proficient students and 
taught with differentiated instructional strategies 
Place LTELs in rigorous, grade-level classes, with many English-fluent peers. Cluster LTELs with 
like LTELs among the English proficient students, but make certain LTELs comprise no more than 
one-third of the class.The educational administrators/planners are to make sure that educators/teachers 
in these classes have information about the language gaps (the gap between home language and 
language of instruction in schools) and specific needs of the LTEL cluster. Olsen (2014:23) 
mentioned that there is need to provide educators with professional development in Specially 
Designed Academic Instruction in English (SDAIE). Such strategies are to scaffold access to the 
content of the language. (SDAIE is an approach, not a class filled with English Language Learners). 
The success of LTELs in these classes is carefully monitored, with extra academic support triggered 
as needed (e.g., After School, tutors, homework support, online tutorial support).  
 
3. Explicit academic language and literacy development across the curriculum. Design all 
classes for explicit language development, with a focus on comprehension, vocabulary 
development, and advanced grammatical structures needed to comprehend and produce 
academic language 
 There is need to also focus on academic language as needed for studying the specific academic 
content of the class.  Lessons should be designed around carefully structured language objectives for 
integrating subject matter content, focusing on content-related reading and writing skills and carefully 
planned activities that encourage students to actively use language, with an emphasis on meaning 
making and engaging with the academic content. 
 
4. Primary language literacy development through native speakers’ classes (in an articulated 
sequence through Advanced Placement levels) 
Wherever possible, enrol LTELs in a high-quality primary language development programme that is 
developed for native speakers. These classes include explicit literacy instruction aligned to English 
literacy standards and are designed for skill transfer across languages. Native speakers’ classes also 
provide solid preparation and a pathway to Advanced Placement language and literature, and include 
cultural focus and empowering pedagogy. Place LTELs of less-common languages (for whom an 
articulated series of native language development classes is not feasible) into a language-based 
elective (e.g., drama, debate, journalism) or computer lab with software that focuses on native 
language development. 
 
5. Systems for monitoring progress and triggering support and a master schedule designed for 
flexibility and movement as students’ progress 
 It is also expected of the educators to use a master schedule to facilitate accelerated movement 
needed to overcome gaps and earn credits and adjust a student’s placement to provide increased 

Edet Ita Onukak; Chika Roseline Nwaedozie and Lilian Osinachi Anumulu 



7 

 

 

Knowledge Review Volume 37 No 1, July, 2018: ISSN 1595-2126 

supports. For example, all junior secondary and senior secondary English and English Language 
Development classes can be scheduled at the same time. A formal monitoring system reviews mid-
term assessments and grades for each LTEL to determine whether placement needs to be adjusted and 
what kind of supports might be needed to improve student success. 
6. School-wide focus on study skills, metacognition, and learning strategies 
This approach is to develop and strengthen LTELs’ study skills and learning strategies by 
implementing School Board and Advancement Via Individual Determination (AVID) techniques in 
classes in which LTELs are enrolled. (AVID is a school readiness system for elementary through high 
education designed to increase school-wide learning and performance.) According to Olsen (2014:24), 
supports should be provided in areas such as (e.g., afterschool or Saturday sessions, tutoring) to help 
LTELs understand and complete homework assignments. Some schools offer a series of term-long, 
after-school subjects that provide project-based ELD support for LTELs and students at risk of 
becoming LTELs. 
 
7. Data chats and testing accommodations 
 To build students responsibility for their education, provide students and their parents with 
information and counselling about how students are doing (English proficiency assessments, grade-
level standards-based tests, grades, credits) along with discussions about the implications of this data. 
Students need to know where they are along the continuum towards English proficiency and what 
they must do to meet the criteria for proficiency. Handle English proficiency testing with the same 
seriousness as other testing (should be administered by classroom educators, calendared on the 
schedule, located in quiet rooms, etc.) Use allowable testing accommodations on standards tests—
such as translated glossaries, flexible settings, and hearing directions in the home language for Long 
Term English Language Learners, as for other English Language Learners. 
 
8. Affirming school climate and relevant text 
 Build an inclusive and affirming school climate to engage LTELs in full school participation, healthy 
identity development, and positive intergroup relationships. Schools can enhance school climate by 
employing literature and curricular material that speaks to the histories and cultures of the students, 
diversifying extracurricular and club activities through intentional outreach, awards or multilingual 
designations on the diplomas of students for bi-literacy, and offering subjects that focus on the 
histories and contributions of the diverse cultures represented among the student body. A step should 
be taken to end the social and structured isolation of English Language Learners through activities 
that build relationships across groups. Empowering pedagogy incorporates explicit leadership 
development components that help young people develop as responsible members, cultural brokers, 
and bridges of their communities. The good news is that piloting these emerging approaches can bring 
positive outcomes: Long Term English Language Learners become “unstuck” and move rapidly 
towards English proficiency, more student engagement, fewer subject failures, improved primary 
school exit exam passage, increased secondary school graduation rates, and some increases in 
University enrolment rates. 
 
Strategies and Programmes that Prevent the Creation of Long Term English Language 
Learners 
The trajectory of a Long Term English Language Learner begins in elementary school. Taking the 
necessary steps early enough can help prevent an entire new generation of long term ELL students. 
Successful elementary school programmes offer high quality language development programmes and 
strategies that are consistent across grade levels. These strategies and programmes will go a long way 
to improve their English proficiency. Amongst these strategies and programmes are: 
• English Language Development tackling English as a Second Language. Dedicated, daily, 
and standards-based ELD/ESL programmes address the specific needs of students at each fluency 
level and support instruction with quality materials that focus on all four language domains: speaking, 
listening, reading and writing. Olsen (2012) submits that “with a major emphasis on building a strong 
oral language foundation; using language for interaction and meaning-making; developing complex, 
precise, and academic language, quality will be attained in English language education”.  

New Horizon in English Language Education for Long Term English Language Learners: From Access 
To Quality 
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• Use curriculum, instruction, and strategies. This has to do with using resources that promote 
transfer between English and the home language. 
• Enriched oral language development by emphasizing oral language throughout the 
curriculum. 
• Modified instructional strategies and supplemental materials to provide access to academic 
content. 
• Programme coherence and consistency. Provide coherence and consistency of programme 
across grades, including, wherever possible, articulation and alignment with preschool. 
• High-quality literature. Provide students/LTELs with exposure to high-quality literature and 
complex and expressive language. 
 
Conclusion  
The paper has considered the needsof LTELs as a result of language education problem particularly in 
the area of English language learning. There has been a discussion that these problems come as 
aftermath of poor implementation of the National Policy in Education, particularly with respect to 
English language education. It has also been mentioned that to have access to language education and 
attain a quality in it, new horizon in terms of principles, strategies and programmes need to be 
implemented by educational administrators/planners, policymakers and educators. Recommendations 
have also been made to help achieve this. 
English Language Learners are the fastest growing student population in our nation’s schools, yet 
significant numbers are beingmis-served in school. That say a lot about our nation’s future in terms of 
language education programmes. Weak English Language Learner programmes and practices that 
proliferate across the country are foreclosing life options for many students who struggle along, year 
to year, falling further and further behind. It is unacceptable that despite many years in Nigerian 
schools and despite being close to graduation age, so many Long Term English Language Learners 
are still not English proficient and have incurred major academic deficits. For them, education has 
become a permanent dead-end. The promising news is that this “permanent dead-end” is wholly 
reparable. By better understanding of the characteristics and needs of the Long Term ELL population, 
schools can do a better job of supporting their learning. There is need to create policies and 
programmes and to mobilize at the federal, state, and local levels in order to address the needs of 
LTELs in secondary schools and to turn around the conditions in elementary grades that result in the 
creation of long term failure. It is time to stand together with English Language Learner communities 
and affirm, “Yes, our schools are for you, too.” 
 
Recommendations  
Action Steps for Policymakers in order to effectively serve the needs of LTEL students, policymakers 
must take action on a variety of fronts: 
1. Provide clearly defined descriptions of effective research based program models, and 
disseminate research on effective English Language Learner practices. 
2. Support professional development initiatives (including coaching) for teachers, education 
support professionals, and administrators in the needs of English Language Learners, understanding 
and implementing research-based programme models, and effective instructional strategies. 
3. Invest in collaborative educator planning to facilitate the development of coherent, articulated 
standards-based curriculum designed to address the needs of English Language Learners in the era of 
the Common Core. 
4. Publish expectations of growth and achievement for English Language Learners by length of 
time in program and by proficiency levels, and create data and monitoring systems that identify 
LTELs and that trigger supports for LTELs and students at risk of becoming LTELs. 
5. Provide clear language policy across the system. 
6. Facilitate increased access to preschool programs designed for English Language Learners 
and to high-quality early foundations for dual language development and school success. 
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